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Abstract
This study investigates lecturers’ perspectives on the use of AI in students’ English writing products within English Language Departments around Jember. Employing a narrative inquiry approach, the research captures the personal experiences, reflections, and interpretations of six English lecturers who have directly encountered AI-assisted student writing. The findings indicate that lecturers generally view AI as a supportive learning tool that can help students improve grammar accuracy, vocabulary choice, and text coherence. However, they simultaneously express concern regarding issues of authenticity and academic integrity, noting that excessive dependence on AI may limit students’ critical thinking and genuine writing development. Lecturers also highlight the urgent need for institutional policies and AI literacy, emphasizing that students must be guided to use AI responsibly and transparently. Overall, the study reveals a balanced yet cautious stance among lecturers, acknowledging both the pedagogical benefits and ethical challenges of AI-assisted writing. These insights contribute to broader discussions on integrating AI into higher education and developing frameworks for its ethical use in English writing instruction.
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INTRODUCTION	Comment by Muyas Muy: this section may be presented independently or integrated with the LITERATURE REVIEW, as deemed appropriate)
	The rapid advancement of Artificial Intelligence (AI) has significantly influenced educational practices, particularly in the field of language learning and writing instruction. AI-based tools, such as automated writing evaluation systems, grammar checkers, and intelligent feedback platforms, have increasingly been integrated into students’ academic tasks, including English as a Foreign Language (EFL) writing (Li, Link, & Hegelheimer, 2015; Wang, 2019). These technologies offer instant feedback, support revision processes, and enhance linguistic accuracy, making them attractive for both learners and educators.

	In higher education contexts, students often utilize AI tools to improve the clarity, structure, and correctness of their writing. Research has shown that AI-assisted writing tools can contribute to vocabulary enhancement, error reduction, and improved coherence (Ranalli, Link, & Chukharev-Hudilainen, 2017). However, despite these pedagogical benefits, AI use in writing also raises concerns regarding authenticity, academic integrity, and overreliance on automated suggestions (Hyland, 2016). This tension brings lecturers to the forefront, as they play a crucial role in evaluating written products and determining the legitimacy of AI-generated or AI-assisted texts.
	Lecturers’ perceptions are particularly important because they shape assessment practices, instructional approaches, and institutional responses to emerging digital tools. Studies have found that educators often exhibit mixed attitudes toward AI writing technologies, acknowledging their potential for formative feedback while questioning their impact on students’ critical thinking and writing development (Zheng & Yu, 2019; Elola & Oskoz, 2017). Moreover, the increasing sophistication of AI tools complicates lecturers’ ability to distinguish between student-generated and machine-assisted content, thereby influencing how they view student responsibility, originality, and learning outcomes.
	Given these complexities, exploring lecturers’ perspectives is essential for understanding how AI is reshaping writing pedagogy and the evaluation of students’ English writing. A narrative inquiry approach allows for an in-depth exploration of lecturers’ lived experiences, beliefs, and professional judgments in responding to students’ AI-assisted writing practices. Such an inquiry not only provides insights into instructional and ethical challenges but also informs future policy and curriculum development to ensure the meaningful integration of AI in higher education writing contexts. 

LITERATURE REVIEW
1. Artificial Intelligence in Higher Education
Artificial Intelligence (AI) has become an influential tool in higher education, especially in language learning contexts. AI-powered writing assistants such as Grammarly, QuillBot, and other natural language processing (NLP) tools are designed to improve grammar, vocabulary, coherence, and overall writing quality. These tools offer real-time feedback that enables students to revise and refine their writing more efficiently (Smutny & Schreiberova, 2020). As AI technologies continue to improve, their presence in academic settings encourages students to rely more on automated support, reshaping traditional pedagogical practices (Zawacki-Richter et al., 2019).
In English as a Foreign Language (EFL) settings, AI is particularly significant because it assists learners who struggle with linguistic accuracy and academic writing conventions. AI writing assistants help reduce language barriers and enhance students’ confidence in producing academic texts (Yunus et al., 2021). However, these technological supports also introduce concerns regarding authenticity, originality, and students’ overdependence on automated suggestions.

2. AI in English Language Teaching and Writing Development
AI tools contribute significantly to the improvement of students’ writing skills by offering automated feedback on structure, vocabulary, and mechanics. Research shows that AI-assisted feedback is often more immediate and detailed compared to traditional feedback provided by lecturers (Li et al., 2021). Such tools allow students to engage in self-editing and self-regulated learning, which promotes autonomy in the writing process.
Despite these advantages, scholars note the limitations of AI feedback. Automated systems may misinterpret contextual meanings, produce inaccurate suggestions, or encourage formulaic writing (Ranalli, 2018). Similarly, AI tools often lack the capability to evaluate higher-order thinking skills such as argumentation, critical reasoning, and creativity (Wilson & Roscoe, 2020). In this regard, lecturers play a crucial role in mediating AI use to ensure students achieve deeper learning outcomes beyond surface-level corrections.


3. Lecturers’ Perspectives on the Use of AI in Writing
Understanding lecturers’ perspectives is essential because their beliefs influence how they integrate technology into teaching practices. Lecturers generally acknowledge AI’s potential to support writing development but express concerns regarding academic integrity, originality, and the ethical use of AI-generated feedback (ElSafty & Al-Emran, 2021). Many lecturers prefer to maintain a balance between AI-mediated learning and traditional instruction to ensure students develop authentic writing abilities.
Several studies have shown that lecturers worry that excessive reliance on AI tools may hinder students’ cognitive engagement and reduce their capacity to think critically about their own writing (McNeal, 2021). Lecturers also stress the importance of transparency and ethical guidelines to help students use AI responsibly, particularly in higher education environments where academic honesty is highly valued.

4. Narrative Inquiry in Educational Research
Narrative inquiry is a qualitative approach that explores individuals’ experiences through storytelling and reflective accounts. This method allows researchers to capture lecturers’ perspectives, beliefs, and lived experiences regarding the use of AI in writing courses (Clandinin & Connelly, 2000). Narrative inquiry is particularly suitable for exploring the complexity of lecturers' attitudes because it emphasizes context, personal meaning, and professional identity.
In studies involving technology integration, narrative inquiry helps reveal how lecturers negotiate pedagogical changes, adapt to digital tools, and develop strategies for addressing the challenges AI presents in the classroom (Hunter & Hall, 2020). This approach enables a deeper understanding of how lecturers’ experiences shape their perspectives on AI’s role in supporting or hindering writing development.

METHODS
This study employed a qualitative narrative inquiry design to explore how lecturers in the English Language Department around Jember perceive the use of Artificial Intelligence (AI) in students’ English writing products. Narrative inquiry focuses on understanding lived experiences through stories shared by participants, enabling the researcher to capture the complexity, personal meaning, and contextual nuances of lecturers’ professional experiences (Clandinin & Connelly, 2000). As AI-assisted writing tools have significantly influenced academic writing practices, narrative inquiry provides an appropriate framework to document lecturers’ reflections, beliefs, and responses to these changes (Hunter & Hall, 2020).
The study was conducted across several universities and higher education institutions with English Language Departments located in Jember, East Java, Indonesia. These institutions were selected because AI use in writing courses has become increasingly common, prompting the need to investigate lecturers’ perceptions within this specific educational context.
The participants consisted of English lecturers from various higher education institutions in Jember. A purposive sampling strategy was used to select lecturers who have experience teaching writing courses and encountering student work assisted by AI tools such as Grammarly, QuillBot, or other AI-powered systems (Etikan et al., 2016). Purposive sampling was selected because it allows the researcher to choose participants who can provide rich, relevant, and informed narratives about their experiences (Palinkas et al., 2015).
A total of 6–10 lecturers participated, depending on narrative saturation. This range aligns with qualitative inquiry principles, which prioritize depth of narrative over sample size (Creswell & Poth, 2018).

Primary data were collected through semi-structured narrative interviews, allowing lecturers to share stories of their experiences with students’ AI-assisted writing. This approach encourages open-ended responses and provides flexibility for the researcher to probe deeper into emerging topics (Riessman, 2008). Each interview lasted approximately 45–60 minutes and was conducted face-to-face or via online platforms depending on participant availability.
Interview prompts focused on lecturers’ experiences encountering AI-mediated writing, perceived benefits and challenges of AI use in writing courses, concerns about academic integrity, pedagogical implications of AI-supported writing tools.
Participants were also invited to submit written reflections (if they preferred) to complement the interviews. Reflection documents help capture additional insights, provide deeper introspection, and allow lecturers to articulate their perspectives in writing (Mertova & Webster, 2020).
Data were analyzed using thematic narrative analysis, which involves identifying significant themes within participants’ stories while preserving narrative structure (Braun & Clarke, 2006). The analysis followed these steps: Familiarization with interview transcripts and reflection documents, Coding meaningful statements or events related to lecturers’ perceptions of AI use, Generating themes that represent patterns across the narratives, such as perceived benefits, ethical concerns, or pedagogical challenges, Constructing narrative accounts for each participant, integrating thematic interpretations with storylines (Riessman, 2008), Cross-narrative synthesis to identify similarities and differences between lecturers’ perspectives (Creswell & Poth, 2018).

RESULTS
		The findings of this narrative inquiry study present the lived experiences and perspectives of English lecturers in Jember regarding students’ use of Artificial Intelligence (AI) in producing English writing assignments. Through narrative interviews and written reflections, four major themes emerged: (1) AI as a Supportive Learning Tool, (2) Concerns About Overreliance and Authenticity, (3) Shifts in Pedagogical and Assessment Practices, and (4) The Need for Institutional Guidelines and Digital Literacy Education.

1. AI as a Supportive Learning Tool
		Many lecturers described AI-powered writing tools as beneficial resources that help students address linguistic challenges such as grammar, vocabulary choice, and sentence structure. Several participants shared experiences of improved writing quality in student submissions after students began using tools like Grammarly and QuillBot.

Mubarok stated: “I noticed that students who previously struggled with grammar submit cleaner drafts now. AI helps them see errors that I would normally point out repeatedly.”

Efendi added:
“For students with limited proficiency, AI gives immediate feedback that motivates them. They feel more confident submitting their writing.”
		Lecturers acknowledged AI tools as valuable supplementary aids, especially in large classes where individualized feedback can be limited. AI was viewed as a way to enhance students’ self-editing habits and promote more iterative revision processes.

2. Concerns About Overreliance and Loss of Authenticity
		Despite recognizing the benefits, lecturers expressed concerns about students’ overdependence on AI corrections. Many participants questioned the authenticity of student writing when advanced AI tools significantly shape the final product.

Hidayati remarked:

“Sometimes I’m not sure whether I’m reading the student’s writing or the machine’s writing. The natural errors that students usually make suddenly disappear.”

Setiawan reflected:

“Students tend to use AI not just to correct grammar but to rewrite entire paragraphs. This makes it difficult to evaluate their actual ability.”

		Lecturers also voiced worries that excessive reliance on AI may reduce students’ critical thinking, creativity, and problem-solving skills in writing. Some noted the challenge of distinguishing between AI-assisted work and AI-generated work, especially with increasingly sophisticated tools.

3. Shifts in Pedagogical and Assessment Practices
		The emergence of AI-assisted writing prompted lecturers to rethink their teaching approaches and assessment strategies. Several participants described adjusting their writing instruction to account for the presence of AI.

Efendi explained:

“I now design tasks that require more process-based writing, such as drafting, outlining, and in-class writing activities. It helps me see the students’ genuine writing development.”

Others shifted to oral defenses, portfolio assessments, and writing logs to evaluate students’ learning more holistically.

Lecturers also discussed incorporating AI literacy into writing instruction:

“I tell my students that AI is allowed, but they must explain how they used it. The goal is not to ban AI but to use it responsibly.”

		This theme reflects lecturers’ attempts to maintain pedagogical integrity while adapting to technological advancements.

4. Need for Institutional Policies and Digital Literacy Development
		All lecturers expressed the need for institutional support in the form of clear policies regarding acceptable AI use in academic writing. Participants noted inconsistencies across courses and departments, which caused confusion among students.

Hidayati stated:

“Each lecturer has their own policy. Some allow Grammarly, some don’t. Students are confused because there’s no unified guideline.”

		Participants also emphasized the importance of digital literacy, both for lecturers and students. Many felt unprepared to evaluate AI-influenced writing and desired training on how AI tools work, their limitations, and their ethical implications.

As Mubarok said:

“We need workshops or discussions on AI in education. Without understanding it, we cannot guide our students effectively.”

		In short, the narratives reveal that lecturers’ perspectives on AI use in students’ English writing are nuanced and multifaceted. While AI is recognized as an effective tool for improving linguistic accuracy and supporting learner autonomy, lecturers are concerned about overreliance, diminished originality, and challenges in assessment. The findings point toward the need for institutional guidelines and improved digital literacy to ensure AI is integrated ethically and pedagogically into writing instruction.


DISCUSSION
The findings of this narrative inquiry reveal that lecturers’ perceptions of AI use in students’ English writing products are complex, reflecting both optimism and caution. These perspectives align with existing literature on AI-assisted writing in EFL contexts, which highlights the dual role of AI tools as both supportive and potentially problematic in language learning environments.

1. AI as a Supportive Learning Tool
Lecturers’ recognition of AI as an effective support system for improving language accuracy reflects the widespread view that AI-powered writing tools can enhance students’ linguistic performance. Prior studies similarly report that tools such as Grammarly, ProWritingAid, and Automated Writing Evaluation (AWE) systems help learners identify grammatical errors, improve vocabulary choice, and refine writing mechanics (Li et al., 2015; Ranalli et al., 2017). These tools provide instant feedback, which can encourage iterative revisions, a process known to facilitate deeper learning and improved writing quality.
Lecturers’ narratives suggest that AI functions as a “supplementary tutor,” a role supported by Wang’s (2019) findings that AI-assisted feedback increases learners’ confidence and autonomy. In contexts with large class sizes, where providing detailed feedback to every student is challenging, AI tools offer additional support that alleviates lecturers’ workload while still promoting students’ writing development.

2. Concerns About Overreliance and Authenticity of Student Writing
While lecturers acknowledged the benefits of AI, they also expressed concerns about the authenticity and originality of AI-assisted writing. This aligns with Hyland’s (2016) argument that excessive reliance on automated feedback may inhibit students’ development of independent writing skills. The lecturers’ narratives revealed difficulties in distinguishing between student-generated and AI-modified text, especially when AI tools rewrite whole paragraphs rather than merely correct errors.
These concerns echo Elola and Oskoz’s (2017) caution that digital writing tools may blur the boundaries between students’ authorship and machine-generated output. As AI technologies become more sophisticated, these concerns grow more pronounced, raising questions about academic integrity and fair assessment in writing classrooms. The lecturers’ experiences confirm earlier warnings in the literature that unchecked AI use may compromise the authenticity of student writing and mask their true proficiency levels (Zheng & Yu, 2019).

3. Shifts in Pedagogical and Assessment Practices
The findings also indicate that lecturers are adjusting their teaching and assessment strategies to account for AI-integrated writing practices. This aligns with Creswell and Poth’s (2018) emphasis on adapting pedagogical approaches to contemporary learning contexts. Many lecturers have shifted toward process-based writing, in-class writing tasks, oral defenses, and portfolio assessments, approaches that minimize the possibility of unmonitored AI use and provide a more holistic view of students’ abilities.
Moreover, lecturers’ efforts to incorporate AI literacy into instruction mirror Hunter and Hall’s (2020) assertion that educators must help students navigate digital tools ethically and effectively. Instead of banning AI, lecturers emphasize responsible use, reflecting a broader trend in language education that promotes digital competence and critical engagement with technology.

4. Need for Institutional Policies and Digital Literacy Development
The lecturers’ call for institutional guidelines highlights a systemic gap in managing AI use within academic settings. This finding supports Palinkas et al.’s (2015) argument that institutions must establish clear frameworks when integrating new technologies into educational practices. Without explicit policies, students encounter inconsistent expectations, and lecturers face uncertainty regarding permissible AI use.
Furthermore, lecturers’ desire for professional development reflects Lincoln and Guba’s (1985) emphasis on ongoing learning to ensure trustworthy and ethical practices. As AI continues to evolve, educators require training to understand its capabilities, limitations, and implications for pedagogy and assessment. Developing digital literacy for both lecturers and students is essential to ensure that AI serves as a pedagogical aid rather than a source of academic misconduct.
Overall, the study demonstrates that lecturers hold balanced and reflective views on AI in student writing. They appreciate AI’s potential to improve linguistic accuracy and learner confidence, yet they remain cautious about overreliance, compromised authenticity, and challenges in fair assessment. These findings align with broader scholarly discussions on AI in EFL writing, reinforcing the need for nuanced integration of AI in instructional contexts.
This study contributes to the growing body of literature by capturing lecturers’ lived experiences within an Indonesian higher education setting, offering insights into practical, ethical, and pedagogical implications of AI-assisted writing. Their narratives underscore the need for policies, training, and pedagogical innovation to ensure AI is used responsibly and meaningfully. 	
 
CONCLUSION
This narrative inquiry study sought to explore lecturers’ perspectives on the use of Artificial Intelligence (AI) in students’ English writing products within higher education institutions in Jember. Through narrative interviews and written reflections, the study reveals that lecturers hold nuanced, balanced, and experience-driven views regarding the integration of AI in academic writing.

The findings show that lecturers generally acknowledge the beneficial role of AI as a supportive tool that enhances students’ linguistic accuracy, improves the clarity of writing, and encourages greater confidence in drafting and revising. AI-powered feedback enables students to independently identify errors, refine their ideas, and engage more actively in the writing process. For many lecturers, AI serves as a practical complement to instruction, particularly in contexts where providing individualized feedback is challenging.

However, lecturers also express significant concerns about overreliance on AI, particularly regarding the authenticity and originality of student work. The ease with which AI tools can generate, rewrite, or heavily edit text raises doubts about students’ genuine writing ability. This challenge complicates assessment and raises ethical questions related to academic integrity. Lecturers worry that heavy dependence on AI may undermine the development of critical thinking, creativity, and independent writing skills, abilities central to academic success.

In response to these challenges, the study found that lecturers are proactively adapting their pedagogical and assessment practices. Process-based writing tasks, in-class writing activities, reflective writing logs, and oral defenses are increasingly implemented to ensure that students demonstrate authentic learning. Lecturers also emphasize the importance of incorporating AI literacy, teaching students not only how to use AI tools but how to use them responsibly and ethically.
Finally, the study highlights a crucial institutional need: clear guidelines and structured policies on acceptable AI use in academic writing. Lecturers note inconsistencies in AI-related expectations across courses and departments, creating confusion for both educators and students. There is also a strong call for training and professional development to enhance lecturers’ digital literacy and equip them with the knowledge required to evaluate AI-assisted writing effectively.
Overall, this study concludes that while AI presents valuable opportunities for enhancing English writing instruction, its integration requires thoughtful, guided, and ethical implementation. Lecturers’ voices underscore the need for balanced approaches that recognize both the advantages and risks of AI in writing education. Efforts to develop institutional policies, promote digital literacy, and refine pedagogical practices will be essential in ensuring that AI supports students’ genuine writing development.
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