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ABSTRACT

The teaching of writing in Indonesia is aimed at developing writing communicative competence and spoken as well. Furthermore, the coverage of teaching writing is that the students are expected to be competent in creating functional short texts, monolog texts, and essay texts in the forms of genre-based texts. Due to the importance and lack of writing skills of students, this study was performed to solve the students� problems in writing and encourage students to actively participate in the teaching-learning process through ISO Text Modeling strategy. The findings of the research revealed that ISO Text Modeling strategy was effective to improve the students� writing skills, especially sorting, selecting, and organizing information skills, and activate students to participate in the teaching-learning process of writing. 
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INTRODUCTION
English in Indonesia is taught as a foreign language and the purpose is to facilitate students to master the four language skills, i.e. listening, speaking, reading, and writing. Developing students� language skills for oral and written communication is the curriculum�s purpose. Through communication, the students can deliver their ideas, thoughts, or feelings to other people in spoken or printed form. The students, in spoken communication, apply verbal and non verbal language to deliver them by direct communication. In printed communication, in contrast, the students apply graphic symbols to deliver them by indirect communication (Raimes, 1983:3).

In the meantime, for students of senior high schools, proficiency in English particularly writing skills is generally assumed to be essential for a successful study due to the reason that one of the activities that must be done by the students in the teaching and learning process is writing of genre-based texts. 

Nevertheless, the teaching of writing at the Senior High School faces a problem. It gets the least emphasis compared with the other three language skills for the following reasons. First, the teaching of the four language skills of English is given in an integrated way in which reading comprehension skill, in fact, gets the highest emphasis or portion while writing is given the least portion. Alwasilah (2004:99) adds, �The most neglected subject in Indonesian schools is writing.� Second, based on the Standard of Passing Competence (Depdiknas, 2006), in the School Based Curriculum for SMA/MA of the National Final Examination of the year 2008, the writing skills tested were only in the form of arranging jumbled sentences and completing paragraphs, in the next two years, in 2009 and 2010, the writing skills were omitted from the National Final Examination and only Listening and Reading comprehension remained. As a result, both the English teachers and the students tend to think that the writing skill is less important than the reading and the listening skill. Thus, teaching writing tends to be ignored by both teachers and students. Third, this attitude makes most of the teachers avoid teaching writing skills as teaching this language skill as a classroom activity consumes much time especially when it is the time to score the students� writing products (Mukminatien, 1991:129-143), whereas the time allotment for English is five periods or three hours forty-five minutes in a week. 

The reflection toward the students� activities during the writing class showed that first, the students have problems related with content. The students had a tendency to get stuck in initiating their ideas into writing. They usually wasted most of the time deciding what to write. 

Then, the students have problems dealing with organization. The organization, at this point, only focuses on the text structure or text organization commonly used in genre-based texts such as Report, Narrative, Analytical Exposition, Spoof, Hortatory Exposition, etc. It was revealed that the students cannot put properly the information they write based on their text organization. 

Finally, the students deal with grammatical problems. It was exposed that the students had a very limited knowledge of grammar commonly used for genre-based texts. The students� common flaws were the improper use of nouns, relating verbs, tenses, technical terms, etc. 

The result of a test on Preliminary study that has been done on Wednesday, April 3rd, 2013 revealed that it was found some problems faced by the students in writing. Based on the students� writing, for content quality, 70% of the students got the score of 75 and 30% obtained the score of 50 (level FAIR). While for the organization, it was discovered that 25% of the students got the score of 100, 25% got the score of 75, and 50% obtained the score of 50. The expected results for content and organization were at least 81% of the students got the score of 75 (level GOOD) or higher. On the other hand, for grammar, it was discovered that 75% of the students got the score of 83.34 and 25% obtained the score of 66.68 (level ADEQUATE COMMAND). The expected result was at least 81% of the students obtained the score of 83.34 (level STRONG COMMAND) or higher.

Based on the results on Preliminary Study, it can be concluded that the students need a strategy that can improve the content quality, organization, and grammar. 

In brief, the causes of the previous problems are first, the students lack a reading habit, thus they have insufficient background knowledge or schemata to compose paragraphs, second, the students are not familiar with English sentence structures commonly used in genre-based texts, and third, the students are unfamiliar with the text organization of genre-based texts.

As stated previously, the problems are seemingly directed to one major cause, namely insufficient background knowledge and input knowledge which also indicate lack of reading habits. Ming (2009) has proved that better writers have a tendency to read more than poor writers, and better readers have a tendency to create more syntactically mature writing. The importance of integrated approach on reading and writing has been shown by these empirical evidences. They also indicate that knowledge with one skill progresses development in another skill.

It was later revealed that the problem was related to the rationale of reading-writing connection. Theories from many experts have unlocked the secret behind reading-writing connection.

As written language skills, reading and writing have an apparent connection. Prediction and anticipation of outcomes are what reading and writing involve. Thus, both of them are concerned with communication. In addition, the connection of reading and writing can be proved that the structure of meaning in reading has relationship to the organization of written material (Shanahan, 1984 in Burns et al., 1996).  Kanopak (1986 in Burns et al., 1996) highlights that generating, organizing, drafting, and revising ideas are the common characteristics to both reading and writing. 

Recently, numerous educators have considered both reading and writing as a composing process (Cooper, 2000). The reader constructs meaning from text and the writer composes meaningful text from prior knowledge, attitudes, and experiences. The use of thinking skills such as analyzing, selecting and organizing, inferencing, evaluating, problem solving, and making comparisons are essential for reading and writing. Furthermore, Broach (2005) states that reading is the fertilizer that nourishes the imagination and provides the foundation for good writing.

A correlational study by Berninger et al. (2002:39-56) demonstrated that reading comprehension influences students� compositional fluency and compositional quality. It was discovered that reading comprehension affects both language representation and text generation which influence the quality and the amount of the text as well. Children� interest in composing text may be due to their better competence at reading comprehension that later stimulated their awareness of how writers construct texts. 

The explanation previously directs to the existence of schema theories. Burns et al. (1996:209) state that if written language patterns, objects and concepts have not been exposed to a reader to which the writer refers, the reader�s comprehension will at best incomplete. A given topic to be elaborated, in a descriptive writing class, would be difficult for students as they do not have preexisting knowledge structures, or schemata about the topic given. This is as the incomplete schemata a person has. In addition, according to Durkin (1981:522), reading certain materials supported by the existing schemata can add some schemata. 

As soon as the theories for the essential foundation of the research are discovered, then the approach in the application of the strategy needs to be clarified as well. The strategy is merged into both process-genre based and process approach. In the teaching and learning process of writing, it utilizes process-genre based approach. It is genre based, because the text that will be used as a sample of the research is a Report text. The process approach is applied as it has steps such as pre writing, writing, editing, revising, and publishing in which the students have difficulties in assembling ideas which is included in the pre writing steps. The reasons of applying the process approach, at this point, are in line with Zamel (1987 in Kennedy, 1994) who states that learners get the most advantageous chance by a process approach to writing to improve their ideas letting them put concerns about linguistic form aside until the editing stage of composing, the last step before the final draft. 

The descriptions formerly present, first, the basis of facts in the forms of students� problems in content and organization and result of score. Second, it also portrays the causes of the problems that cover the lack of students� reading habit and the students� unfamiliarity with the text organization of genre-based texts. Finally, it displays the underlying theories that rationalize the causes and the empirical theories that later lead to the solution of the problems. 

The offered solution of the problems a strategy named ISO Text Modeling. ISO itself stands for idea, structure, and organization. ISO focuses on improving the idea or content quality and text organization while grammar or structure. The considerations of taking the ISO Text Modeling are as follows:

First, the strategy assists the students both in organizing writing and in writing process activities. In organizing writing, the students are asked to collect as much articles and reading materials as possible related with the topic. The strength of this activity is that the students are trained to collect, to select, and to sort only important information to support their future writing. The second strength is that they are exposed to many articles and reading materials which later can improve their background knowledge, idea, and reading habit for the future composition. Then, the students are appointed to make brief notes and underline of any important information obtains during reading the sources. Obviously, this activity can train the students to specify the information obtained and can enrich the essence of their future composition. Next, they are asked to attach the information made from brief notes into the appropriate boxes of the ISO Text Modeling blank form. The strength of the activity is to train the students in organizing their ideas.  In writing process activities, the students develop a new composition assisted by brief notes made and the ISO Text Modeling.

. Second, ISO Text Modeling uses instructional media which are essential in the teaching and learning process for the reason that they can improve and encourage learning and support a teacher�s instruction. The instructional media used is a passage organizer which helps the students sort essential information from the unnecessary ones by the guidance provided by it. After the sorting process, the students are assisted to locate the information based on the text organization properly. In short, the passage organizer will increase idea or content and organization. 

Third, one of the strengths of the strategy is easy to apply. The students, for the first time, get the assistance from the teacher about the application of the strategy. Then, for the second application, the students can operate the strategy independently.  

In short, ISO Text Modeling strategy is a passage organizer that provides the students with guidelines. Therefore, they can put the information easily in the boxes provided based on their classifications. ISO Text Modeling presents key words, key phrases, and key clauses for the students. The general description of ISO Text Modeling blank form of Idea and Organization is as follows:

ISO Text Modeling Blank Form of Idea and Organization

	Text Structures
	
	General Information
	Specific Information
	Raw Draft

	General Classification
	
	· Topic

· Definition

· Class or sub-class

· Types
	· Cats are �

· Cats belong to the 

· Types of Cats are 
	

	Identification
	Parts and functions
	Living Things
	· Hair and skin

· The head

· Senses

· Hands and feet
	A Cats\ has �..
	

	
	
	Non-living Things
	
	
	

	
	Qualities and its parts 

( using adjectives)


	Living Things
	· Size

· Intelligence

· Language
	Cats are �..

They weigh �..


	

	
	
	Non-living Things
	· Size

· Shape

· Color
	
	

	
	Other characteristics


	Living Things
	· Social habits

· Behavior

· Diet

· Communication and vocalization

· Locomotion

· Life span

· Habitat

· Distribution

· Reproduction and baby gorillas

· Population counts

· The evolution of gorillas
	· Cats live in �..

· In a family group, Cats �..

· Cats eat �..

· They communicate with �..

· They walk using 

· Cats live about 

· different subspecies of Cats

 live in �..

· Cats are able to reproduce �..

· Cats populations are �..

· Cats relatives are 
	

	
	
	Non-living Things
	
	
	


According to the previous form, the genre-based text used as the sample is Report text, the first column from the left is presented a key word and a phrase about the text structure of Report text which consists of general classification and identification. The second column from the left is phrases or elaborations from the previous column that contains information about parts and function, qualities and its parts, and other characteristics that later will be separated into two parts in the third column; living and non-living things. The fourth column is the general information which consists of key words and phrases that cover topic, definition, size, etc. The fifth column is the specific information which contains elaborations from the previous column in the form of clauses. The last column is provided for the students to gather the information got from reading, underlining, and making brief notes which later to be elaborated in making a new text.

In conclusion, the strategy, ISO Text Modeling, is considered useful for the second graders of senior high school to write genre-based texts. It is for the reasons that first, ISO Text Modeling uses instructional media accompanied with guidelines that makes it easy to be applied, second, the strategy is synthesized of some strategies empirically successful in solving problems in composing writing, third, the strategies that inspire ISO Text Modeling described previously are proved advantageous for the students in the process of composing their writing.

Based on the previous explanation, ISO Text Modeling is assumed to be the solution in solving problems in the teaching and learning of writing of genre-based texts. The sample of genre-based text used in the research is Report text. The considerations of choosing the text are Report text is one of the simplest genre-based texts to write by the students of the second graders of senior high school yet the students face many problems dealing with it and Report text is one of the genre-based texts taught for the second graders of senior high school among the other genre-based texts, such as Narrative, Analytical Exposition, Spoof, and Hortatory Exposition. The problems in writing Report texts that the students usually face are in line with the general problems in writing of genre-based texts as described in the beginning of the paragraphs in this chapter. The common problems are the students� difficulties in initiating ideas, unfamiliarity with the text structures of genre-based texts, in this case is Report text, and problems with grammar commonly used in Report text.  Therefore, if the strategy is successful in improving the ability of the students in writing, in this case is Report texts, the other teachers and researchers can use the strategy for different subjects and genre-based texts. 

Students can make a Report text if they know well who or what they want to describe to the readers. The object can be a living or non-living thing. Hence, to start writing a Report text, the students must be able to answer the questions of who, what, where, when and how of the object, living or non-living, they want to write. Compared with the other text types such as narrative, expository, or argumentation, Report is the easiest and simplest one (Ellis et al., 1989). In addition, writing a description lets the students share impressions of a person, a place, or an object surrounding the students (Troyka, 1987).  

The research is conducted at SMAN 9 Malang because the researcher is one of the English teachers of the school. During the teaching and learning process, the researcher finds the writing skill has problems as indicated by first, the students lack a reading habit, thus they have insufficient background knowledge or schemata to compose paragraphs, second, the students are not familiar with English sentence structures commonly used in genre-based texts, and third, the students are unfamiliar with the text organization of genre-based texts. Therefore, the researcher offers a solution to solve the problem by promoting a strategy named ISO Text Modeling.  

Based on the background of the study, the problem question of the study is �How can the ISO Text Modeling strategy improve the ability of the second graders of SMAN 9 Malang in writing Report text?”

Meanwhile, the objective of the study  is to show how the ISO Text Modeling strategy can improve the ability of the second graders of SMAN 9 Malang in writing Report texts.

Hopefully,  this study  has theoretical and practical contributions. For theoretical contributions, this study is mainly expected to support the existing theory on reading-writing connections. In addition, this study can contribute to the theory of the teaching of writing at secondary school level, especially in improving writing ability.  For practical contributions, the findings of the study are expected to contribute to the teachers, and other researchers. For the English teachers of the secondary school level, these findings would enrich their teaching technique, especially in teaching writing. For other researchers, they can use the findings as a recent data in conducting further studies on teaching writing. 

METHOD
The design of this research is action research. The considerations underlie the selected research design are; first, the researcher is a teacher who is facing problems in the teaching of writing indicated by unsatisfactory learning results of the students, second, the researcher is struggling to find solutions of his problems to improve his teaching quality and the students� learning, third, the researcher, based on the diagnosed problem, promotes a strategy named ISO Text Modeling which is assumed to be the solution of the problems in the teaching of writing. After describing the research design and the basic considerations, it is the time to elaborate the underlying theories which cover the decision of the selected research design. 

According to Bassey (1998 as quoted by Koshy, 2007), action research is an investigation carried out with the purpose of understanding, evaluating, and constructing knowledge of certain issues in order to improve educational practice. The procedures of this research were adapted from Kemmis and McTaggart (1992:5) which consist of  consists of four steps as follows; (1) planning, (2) implementing, (3) observing, and (4) reflecting. 

The research is conducted at SMAN 9 Malang. It is located on Jl. Puncak Borobudur 1 Malang. The focus of the research is the eleventh grade. This grade has ten parallel classes; five classes of the science study program, four classes of social study program, and one class of language study program. However, the researcher only handles three classes of them, namely the second, the third, and the fourth class of the social study program.

The subject of this research is the fourth class of the social study program of the eleventh grade in the 2012/2013 academic year. The class consists of 20 students. The researcher involves the students of this class as the subjects of the study for some reasons; first, the researcher is the English teacher in the class, second, the researcher found that the students� writing skill has problem as indicated by unsatisfactory of writing scores compared to the other language skills, third, compared with the other two classes, this class has the lowest learning result especially in writing. Therefore, if the strategy is successful with the fourth class of the social study program, it can be assumed that the strategy will be successful with the other two classes as well. Hence, it needs a strategy in the teaching of writing in order to solve the problems. The strategy applied is ISO Text Modeling in teaching writing. The strategy is used to improve the students� problems, namely: the content quality or idea and organization. 

In this study, there were two kinds of data to be collected: quantitative and qualitative data. Quantitative data were in the form of numbers or scores taken from the students' final writing product. These were the main data to determine the criteria of success.  Meanwhile, qualitative data were descriptive data about the teaching-learning process of writing derived from students� and teachers� activities to illustrate the application of ISO Text Modeling strategy in teaching-learning process.


The description of the previous explanation is that this study assesses the students� active participation in writing Report texts using ISO Text Modeling strategy and the students� final composition. In assessing the on-going activities, the researcher and the collaborator use the observation checklist and field notes. 


To assess the students� final composition and to evaluate the success of the strategy, after the treatment of ISO Text Modeling, the students are appointed to compose a Report text about animals. To score the students� writing, a guideline is used in the form of scoring rubrics. 


Regarding the goal of ISO Text Modeling, the product assessment focuses on the content and organization instead of grammar, vocabulary and mechanics. Hence, the researcher employs scoring rubrics to assess the final products of the students. The scoring rubric for content and organization is adapted from the text structures of Report text while the scoring rubric for grammar is adapted from Hermensk (2010).

The reflection is the process of judgment towards the effects of an action. In this step, the students� activities during the teaching learning process using ISO Text Modeling strategy and writing achievements are analyzed.  It is intended to see how the strategy helps the students solve the problems in writing genre-based text of Report given by the teacher-researcher.  This step also reflects whether the cycles has been reached successfully or not by comparing the data gained by the researcher and the collaborator with the criteria of success. 

FINDING

This study implemented ISO Text Modeling strategy in the teaching of writing which was conducted in 1 cycle. The findings of the study reveal that ISO Text Modeling strategy is not only increasing the writing skills of the students but also encouraging the students to be more enthusiastic in the teaching-learning process of writing.


The data presented  show the findings of the Cycle related to students� intellectual capacity in writing genre-based texts and students� active participation based on the observation on teaching-learning process performed in each meeting in the cycle.

The Improvement of the Students� Writing Skills in the Implementation of ISO Text Modeling strategy and the Students� Participation

	Criteria of


Preliminary


Cycle 1

Success


Study

	For content quality 

- 14 students or 70%

- 5 students or 25% 

and organization, 

  got the score of 75

  got the score of 100

81 percent of 


- 6 students or 30%

- 14 students or 70%

the students� score 

  got the score of 50

  got the score of 75

in writing Report texts 




- 1 student or 5% got

reach at least 75 





  the score of 50

in the range of 

25 � 100 scale.

	For organization, 

- 5 students or 25%

- 3 students or 15%

81 percent of the 

  got the score of 100

  got the score of 100

students� score in 

- 5 students or 25%

- 15 students or 75%

Writing Report texts

  got the score of 75

  got the score of 75

reach at least 75 

- 10 students or 50%

- 2 students or 10%

in the range of


  got the score of 50

  got the score of 50

25 � 100 scale

	For the students� 

60% involved
 

92.29% involved 

Involvement, at least 81% 


or 17 students involve 

actively in the 

teaching-learning process


Based on the results of the data analysis, it was shown that ISO Text Modeling  strategy was successful to improve the writing skills of the students of SMA Negeri 9 Malang. The application of the strategy can improve the students� writing skills and active involvement in the teaching and learning as first, the students are exposed to read as many articles as possible in order to enrich their background knowledge or schemata that later can assist them in composing a text, second, the students are trained to be accustomed to selecting and sorting only the important information of the articles read, third, the students are directed to have organized and systematic way of thinking. 

CONCLUSION AND SUGGESTIONS

Based on the findings and discussions, it can be concluded that the implementation of ISO Text Modeling strategy in writing was effective to solve the problems of the students in writing genre-based texts. It could improve both the students� writing skills and active participation. In addition, this research was conducted in terms of two main aspects: finding out the effective strategy to improve the students� writing skills and improving the students� writing skills.


The students� skills that were improved as the results of the implementation of ISO Text Modeling strategy basically were first, ability to understand and retain knowledge by having exposure to read and having an organizational device, second, capability of developing and work with the text, third, skill to develop understanding into the act of writing, and fourth, aptitude to map the information get from reading. In general, the strategy was efficient to improve both the students� writing skills and active participation in the teaching-learning process of writing.

Meanwhile, ISO Text Modeling strategy includes the following steps: (1) explaining Report texts in general with its communicative purpose, (2) giving examples of various Report texts, (3) comparing and contrasting Report and Descriptive text, (4) explaining the text structures and characteristics of the text, (5) assigning the students to read some Report texts with the analysis of the text structures and characteristics, (6) introducing ISO Text Modeling and explaining the functions and implementation, (7) providing the example of the process or steps of how to develop a Report text through ISO Text Modeling, (8) deciding the topic and assigning the students to collect articles and pictures related to it from many sources, (9) assigning the students to attach pictures inside the ISO Text Modeling blank form of Pictures (Appendix 10a), (10) asking and guiding the students to read silently the collected sources about the topic, (11) asking the students to choose three comprehensive article(s) among the collection of them and asking them to attach the article(s) inside the ISO Text Modeling blank form of Sample Materials (Appendix 10b), (12) assigning the students to reread the selected articles and make brief notes of any important information obtained (The brief notes are written on the provided ISO Text Modeling blank form of Brief Notes, Appendix 10c), (13) During the reading activity and the writing brief notes, guiding, checking, and helping the students with their notes by sorting and selecting only the important points of their notes, (14) approving the students� brief notes, asking and guiding the students to put the information from brief notes into the appropriate boxes inside the ISO Text Modeling blank form of Idea and Organization (Appendix 10d), (15) asking the students to write a new Report text through the completed ISO Text Modeling form of Idea and Organization, (16) not allowing the students to reread the previous selected article(s) in order to build the students� creativity and collecting, scoring, and revising the students� works, (17) distributing the results after scored and revised (The scoring and revision are in scope of idea and organization. The revision includes adding necessary information, deleting unnecessary information, suggesting rearranging the organization if necessary), (18) asking the students to have final revision based on the teacher�s notes, (19) asking the students to do peer checking on grammar or lexicogrammatical features, (20) distributing the results of peer checking after approved by the teacher.


Related to the research findings, some suggestions are addressed to English teachers and future researchers.


The first suggestion goes to English teachers. The English teachers who want to improve the students� writing skills are suggested to apply ISO Text Modeling strategy as it is able to improve the students� skills and the level of participation in the teaching-learning process. The English teachers should also pay attention on the stages of writing: pre-writing, drafting, revising, editing, and publishing. In short, this strategy should be performed in groups of two, three or small groups as the students have a chance to work together and help each other. 


The second suggestion is delivered to future researchers. It is suggested that they use the findings of this research as a reference in conducting similar studies in writing using different settings, such as levels of the students or difficulties of the writing materials.


Finally, for the English teachers who want to apply the strategy and future researchers who want to use the findings for certain purposes, it can be applied successfully if the criteria are similar with this research. The criteria include the level of the students� achievement, the number of the students, the situation and condition of the school and classroom, etc.
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